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e Google Classroom will be set up all the
Toolset information needed for the students.
There will be different sections, depending
on the reading level of the student. Each
section will follow the same format and
use the same apps. This way the sfudents
will become familiar with the tools as they
move fhrough the sectfions.
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e At school, all students will have access to
the technology that is required. During
remote learning, our school division
provided families with the technology that

Technology they required ie. Chromebook or iPad.

e If astudentisn’t able fo access the course
at home, | can provide paper copies of
most things.
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Attendance
considerations

As a LRT, | am not a homeroom teacher and my
support is extra and done on top of what the
students are learning in class therefore, | am not
directly responsible for attendance. Having said
that, if a student who requires support or is
supposed fo be working with me is not attending,
I would work with the classroom teacher to
communicate with the family. | would suggest
that the student work on this course at home. |
would also take the opportunity fo try and
discuss what other obstacles may be in the way
of the student attending to try fo work out a plan
together.
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Sections/
Reading levels

Guide for reading levels:
End of grade 1- level

End of grade 2- level 11
End of grade 3- level 18

These sections are based on the reading
assessment fool GB+ which is used by Regina
Public Schools for the French reading
assessment.

Section A- Non readers- level 2
Section B- Level 3-5

Section C- Level 6 - 10

Section D- Level 11+
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Importance of grade 3 reading level

Resources to support course

®  The following quotes are taking from:
: re-kindergarten-third-grade-literacy.aspxit:~:text=Third%20grade%
20hask20beensi20identiied,bed%20taught3620uil%20be320incomprehensible.

“that students who were ot proficient in reading by the end of third grade were four times more likely to drop
out of high school than proficient readers. In fact, 88 percent of students who failed to eam a high school
diploma were struggling readers in third grade.”

“itis the final year children are leaming to read, after which students are ‘reading to leam.”

Curricular Expectations for Reading Gr. 13
hitps://saskatchewanreadsforadmin.fles.wordpress.com/2016/04/zr:
ionsfor-reading2.pdf

«  saskatchewan Read document to support gr. 1-3 in English and French
hitps://saskatchewanreads files wordpress.com/2014/11/saskatchewan-reads-18-mbb1.pdf

-french-immersion-curricular-expectat

https://lasaskatchewanlit files.wordpress.com/2014/11/la-saskatchewan-lit_immersion-francaise_taille-minimale3.pdf
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Course breakdown

Click to add subtitle
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4 stations per one hour block

Sound and Syllable/ les sons et syllabes
Word Work/ Travail de mots
Listening to reading/ Ecouter de la lecture

Guided reading/ Lecture guidee
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Introduction to activities. Station 2:

Review or introduction of
tech. tool
Review expectations.

! !

fransition.

10 minutes Station 4: 10 minutes
work with 2 minute

work with 4 minute
wrap up/ clean up

T

.

Station 1: 10 minutes
work with 2 minute
transition.

.

Station 3: 10 minutes
work with 2 minute
fransition.





image15.png
Sound and Syllables/ Les sons et syllabes

e This can be a face to face activity or an online activity.
o Section A will begin with letter sound recognition moving along to
sound blends and complex sounds as students increase in the

sections.
e Ifthere is a second adult fo assist, this would be a great station for
that.
e Suggested online tools: S0,  ,8°
o Boom cards ¢ ’03&6}
o Flipgrid
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Word Work/ Travail de mots

e This can be a face to face activity or an online acfivity.

e Confinue the theme from the Sound and Syllable work fo
playing with words, creating letters and words with different
mediums, writing sentences, stories efc.

e Suggested online tools:

o Flipgrid

o Book Creator m
o Boom Cards

< e et com/free photo'sFree Stock ptos by ectsesy</a>
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Listen to Read/ Ecouter de la lecture
e This is an online activity.

Based on reading level, listen to an appropriate text on the Je lis, Je
lis app.

e Listen to the same story a few times.

e Optional activities fo add in:

Read story on Flipgrid after listening a few fimes
Answer teacher created questions.

e Online tools:

Flipgrid

Je lis, je lis app

Pp—

ok pros by Vesteeny</o>
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Guided Reading/ Lecture guidee

e Thisis a face to face activity.

e Based on reading level, small group will read a physical

copy of a Je lis, Je lis book.
e The same book will be used for 2-3 sessions.
e Afferreading, a comprehension activity would be given.

P e —.
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Assessment

e Pre assessment: formal GB+ reading assessment to determine reading

level.
o If non reader- letter sound recognition assessment
e Ongoing formative assessment through completion of daily activities.
e Post assessment: GB+ reading assessment or letter sound recognition

assessment.
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Soutien de la lecture/
Reading Support

Crade 1-3 French Immersion





image2.png
The following information is taken from_my
blog- Course Profile. This information will help
setf the stage for the course.

This course is fo be used by a LRT, Teacher
Librarian, other literacy support teachers or a
classroom teacher.
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e The target audience would be grade 1- 3
sfudents who are reading below grade level, in
French, in a French Immersion classroom.
e Grade 2 and 3 students could begin with this
support in September.
TOrgef e Grade 1 students could start this support in
POpUlGﬁOﬂ January. This gives the classroom teacher a
chance fo develop a base knowledge of
French and determine which students are
going to benefit most from the additional
supporfs.
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This course will be a blended format.
e LRT- use as stations with small group pull out program.
8-10 students at a time. (2-3 students per station)
e Classroom teacher- support a classroom teacher could
use to differentiate during literacy stations.
COUrse e At home- could be used as exira support at home.
For example:

FormCIT o atschool, it could run as synchronous stations with
technology stations as well as face to face small
group stations.

o There will also be asynchronous activities to be
done at home or in the classroom setting for extra
practice and support.
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Course
Format

4 week support blocks with a formal reading assessment af
the beginning and end of each block fo see if each student
should continue for another block or if the support is no longer
needed. From experience, this time frame holds the students
attention well.
1 hour, four times a week.
Face to face stations will include guided reading, sound and
syllable work and any instruction or reinforcement specific to
each student.
The technology tools:

o Google Classroom

o Atfschool, iPads.

o At home- laptop, computer or iPad.

o Provide paper copies of activities and books where there

is a need and technology is not available.
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Course
Objectives

| am designing this course fo meet students where they are at. My hope
would be fo see an improvement in reading level during @ block of support.
There may be a grade 1 and a grade 3 student working at the same level,
doing the same acfivities. When the students are working online from their
classroom or from home fhey won't be aware of how is doing the same
activities. Tnis could certainly be an advance o working online. The
students wil only beware that they are working at their level and will be
celebrated when gains are made. For ihis reason, | am including curriculum
objects from the grade 1- 3 Saskatchewan curiculum.

E-AC.3 Demonstrate awareness of the acoustic and prosodic features of
the French language.

E-AC.4 Manipulate orally the parts of words.

E-AC.5 Associate oral language and written symbols.

E-AC.6 Build a repertoire of childhood socio-cultural references: certain
idiomatic expressions, nursery rhymes, thymes, songs, and characters in
stories





